Children's spirituality is often neglected in scholarly literature. To address this gap in literature, a qualitative study into how four kindergarten children lived and expressed their spirituality was carried over a six-month period in a kindergarten classroom in Tata school. This study sought to find out how children lived and expressed their spirituality; and what evokes spiritual experiences within the classroom. The sources of data comprised semi-structured individual activity, semi-structured-group activity, informal conversation and focused observation. From, a grounded theoretical standpoint, the study suggests that spirituality of a child is any experience that is either inwardly or outwardly activated. Which invariably makes a child experience joy and wonder. The study's findings unearthed diversity among the children regarding how they lived and expressed their spirituality. Their lived spirituality was expressed through movement, relating to others and imaginative play.
Introduction
Development of spirituality of the human person appears to be closely linked to religious traditions. Yet, it appears as humans, we have the potential to become spiritual within and outside religious contexts. Several authors (Myers and Myers 1999; Miller 2000; Hart 2003; Cameron and Ruddock 2010; Alana, Tennant, and Petrucka 2017) , perceive spirituality within the context of education as a human feature that enables us to draw closer to a transcendent or a superior power which is beyond comprehension in order to become part of something greater than ourselves. As a human feature, it can be argued that spirituality is a universal phenomenon lived and experienced in all cultures, thus, it cannot be a preserve of any religious group (McCreeny 1994; Hart 2003; Daly 2004) . Alana, Tennant, and Petrucka (2017) posits that spirituality is an inward search for meaning in life which enables humankind to understand what really matters in terms of developing high-order quality values which is defined by proper balance between ones outer and inner world. It is the search for true meaning and the essence of life in terms of love, care and concern for others. Kessler (2000) argues that children of all ages come to the school setting in search of connections. As humans, we are born with the inherent ability to understand our environment, make meaning of our actions and those we interact with (Hart 2003; Urbain and Murtonen 2017) . Children's quest to understand their environment and events within a larger meaning-making socio-cultural context tends to shape their spirituality if they are given a leeway. This presupposes that children's spirituality is constructed within a social milieu, so the more spiritual friendly children's socio-cultural context is, the likelihood a speedy development of their spirituality. Thus, if teachers have insights into constituents of spirituality, they can become agents of developing children's spirituality.
However, there appears to be multiple approaches to research regarding how young children live their spirituality. While, some researchers address theoretical standpoint of the issue (Elkins 1998; Hart 2003) , others (Fowler 1981; Cameron and Ruddock 2010) , employed rigorous methodological approaches and focused solely on children's spiritual development in differing socio-cultural contexts. Moreover, a previous research in Ghana (Thompson 2011) focused on how to develop children's spirituality in kindergarten classrooms. There is an incomplete picture regarding how children's spirituallity is lived and expressed in kindergarten classrooms in other socio-cultural contex such as Ghana. A study is therefore, needed to explore and unearth the subtleties underlining how children's spirituallity is lived and expressed in a Ghanaian kindergarten setting which would in turn, fill the gap in literature.The research questions driving the study include:
1. What are the constituents of spirituality? 2. How are spiriitual experiences lived and expressed by children? 3. What evokes spiritual experiences of children in a classroom?
The paper has three parts.First, the research methodology is presented and data analysis techniques are discussed.Next, the findings are duscusssed. The paper concludes with a discussion of theoretical implications and future directions for further research.
Method

Participants
The study consisted of 8 participants comprising 4 kindergarten children, 2 teachers and 2 attendants purposively sampled from one kindergarten classroom sited in Tata Township. The names of the participants in this study are not real but pseudonyms. The teachers who participated in the study included: Jane who has taught for 12 years at Tata primary school while Ayisetu has taught for 10 years. Both teachers have bachelors' degrees in early childhood education. The children who participated in the study included Kate, Hassan, Emelia and John. A phenomenological ii and grounded theory qualitative study approaches were used in this study (Creswell 2012) . By using phenomenology research approach, I wanted to understand how children lived and expressed their spirituality. However, the intent of using grounded theory was not to generate concepts and a new theory but to let the data form the basis of the analysis and interpretation of the data which in turn, would provide insights as what constitute spiritual experiences within the kindergarten classroom settings, regarding how they are lived and what prompts them.
Instruments
Four main instruments were used for this study. These included semi-structured individual activity, semi-structured group activity, informal conversations and focused observations. The semi-structured individual activity lasted 45 min and was divided into three distinct parts. First, children were asked to choose from play materials (crayons, building blocks, manipulatives) and use them as they like. Second, I started a conversation with each of them with the sole aim of using what interests them to initiate a conversation, to make them feel comfortable and to develop a rapport. Finally, I created an opportunity for each of them to talk about spiritual issues by showing them 14 minutes' photographs depicting scenes that could generate spiritual thinking and discussion such as a child looking through a window while rain is falling, children under umbrella while it is raining, and children standing under an umbrella in a scorching sun. These pictures were used in a non-directive manner to elicit responses from the participants. The semi-structured group activities lasted one hour. They were engaged in picture reading activities. The pictures depicted diverse spiritual issues comprising beauty in nature, religious images relating to stories linked to Christianity, Islam and Traditional African religion. The essence of using picture imagery was to initiate the children into a conversation which enabled them talk about their experiences. Another significance of the group activity was that this stage of data collection served as an additional source of enriching the data collected. At the informal conversation data collection stage, I met 4 participants comprising two teachers and two attendants from each of the two classrooms to share with them the data collected so far. The essence of these conversations was to tap into their perceptions and understandings regarding children's spirituality. Also, it enabled me determine whether the experiences that I have observed was in sync or not with the ones they have lived with the children. The teachers and the caregivers were further given the opportunity to share whatever information they considered relevant. The final phase of the data collection involved focused observations of classroom activities by visiting the classrooms twice a week. Field notes and reflective notes were written based on personal insights and interpretations of events as children interact with their peers within classroom settings (circle time, free play general activities, outdoor play). The essence of observing these activities was to identify instances in which a child appears to experience heightened wonder and awe ii i which had a semblance of transcendence. Instances of this nature included conversations among children, between children and adults, facial expressions while observing an activity or comments regarding a particular activity. During these observations, the focus was on looking for instances that supported or not with respect to what has been found through the semi-structured individual and group activities and the informal conversation with the teachers and the attendants.
Procedure
The instruments were administered to the participants from July 2017 to December 2017. The data analyses were to identify key themes across the data sets to answer the research questions. The teachers' and the children's thoughts were audio recorded and transcribed verbatim. The teachers' thoughts were further organised into categories. The themes that emerged from the analyses were further validated by the observational data linked to individual children's activities and group activities. In short, the themes were determined through open and axial coding (Boeije 2010) . From the analyses above, it can be concluded that a theme is a pattern across data sets that is important to the description of a phenomenon which is linked to a research question.
Findings
This section deals with the findings of the data collected. First, four (4) profiles, one for each child, based on data and through interpretative analysis, insights regarding how children lived and expressed their spirituality within the school context is unearthed and discussed. Across-profile dimensions of the participants are discussed to explain the similarities and differences inherent in the responses.
A broad smile is key feature of Hassan. He is a five-year-old boy from Kuka, suburb of Tata Town. She lives with her parents, both teachers working in one of the public primary schools in Tata. Hassan has a younger sister who is three years old, with whom he is very close. Hassan's mother says building a cohesive family is significant to her and her husband. This value appears to have influence Hassan's life because he remarked 'I feel safe and happy whenever I am with my parents and sister' . The significance Hassan places on his family is apparent to the observer. He always comes to school in a car sometimes accompanied by his father, little sister and mother. Hassan's mother intimated that as parents they are primary caregivers so they spend all their free time after work interacting with their son and doing most things together. The closeness can easily be seen through the way they interact with each other. One morning, as the parents were getting ready to leave and teachers and children were about to start classes this episode unfolded:
As parents started leaving, Hassan holds his father's hand, and he picks him up and she holds his hand tightly. Hassan returns to the classroom with facial expressions which suggest that she was sad.
iv Apart from the intimacy that is apparent in the way and manner this family interacts among themselves, Hassan appears to care about his family, specifically his sister. As his mother intimated:
One thing I have come to understand about Hassan and his little sister is that they often fight over certain things because his sister does not want to share. But, whenever something or someone tries to hurt her, he readily comes to her aid. This is what family is all about and that is trying to help each other in times of need, despite our difference.
On another occasion, the teachers asked the children to share their views with respect to what they like about Friday rendezvous (Friday rendezvous is an activity that provides an opportunity for children to interact with parents in the classroom on weekly basis), in which children spend close to one-hour interacting and playing with someone's father. When it was Hassan's turn to share his experience, he remarked: 'I become happy when my family come to my school' .
The teacher as well noticed that Hassan's family has had a significant impact regarding how he interacts and relates with his peers. For instance, Jane (one of the kindergarten teachers) remarked that 'the family setting has influenced him with respect to how he easily interacts with other children' .
It can be discerned from the narratives above that family and the relationships that children forge with others, especially love ones, serve as a pathway for laying the foundations of children's spiritual growth (Elkins 1998) . Family life appears to be a trajectory for helping Hassan in constructing a spiritual path in life by connecting and establishing relationships outside the home settings. This presupposes that children's everyday interactions with adults within and outside their home settings serve as basis for the development of their faith which in turn, serve as a fillip for their spiritual development since he feels secure and loved at home, he is likely to interact calmly and in a friendly manner with other children (Stenhouse 2001 ).
Hassan's interest in letters and numbers is another impact that the family setting appears to have had on him. Hassan's leaning towards the cognitive domain of learning is not only a key feature that defines his life but a characteristic of how he lives and expresses himself within the classroom setting. For instance, in one instance, Hassan, was seen at the language centre flipping through an alphabet book and Lucy (one of his mates) comes over to him and says 'can I read with you' Hassan responded in the affirmative and pointing to the book he says out loud 'A, B, C and D' and continued mentioning the names of letters of the alphabet till she ended on the last one.
In another instance, Hassan was seen counting the days within each of the week, pointing to each number as he counts each of them. She counts one up to twelve and enquires 'do you know how my sister counts?' , instantly replying 'one, five, ten' . She counts '6, 9, 8' giggling. Thus, the observation revealed that interacting with others was not the only thing that was of interests to Hassan, he also, appears to be pleased of his knowledge in each of the activities and seems to relish engaging in these activities because of their thought-provoking and thrilling nature. v Moreover, when the children were engaged in individual and group activities, I realised that Hassan's interests was focused on numbers and letters, although, that was not the emphasis of the lesson. While engaging in an individual activity by flipping through different pictures in the book they were reading, she remarked: 'This looks like three' . 'This looks like one' . 'Yes, you are right' , I remarked During the group activity, she realised that the name on one of the titles of the book was similar to her name. 'Look at my name here' .
Kate:
That is his name.
Emelia:
But the picture says Kofi
Hassan: That is me, I have the same picture at home.
John:
The names of these children are Kofi and Fati
Hassan: I have the same picture but it is my sister and I.
For Hassan, academic interest is not the only factor that spurs him on to learn, as expected from a child who comes from an academic-oriented family but, his interests in numbers and letters appear to be the driving force, that draw him closer to it, even though that might not be the focus of the group activity he is engaged. Hassan's quest for knowledge appears to give him the impetus to learn and interact with others. Elkins (1998) argues that seeking meaning in life through what is of interest to us is one of the paths to spirituality.
Kate is friendly, happy looking child, who enjoys every minute of her time engaging in an activity she likes doing such as playing toy cars. Kate is usually brought to school by her mother who is in her mid-thirties. Kate usually waves good-bye and engages in activities planned for her for the day. He is often, full of happiness and laughter.
Music and movement appear significant to Kate. Her love for music finds expression in almost every activity that she engages in class. During literacy and math activities Kate usually gets up humming and dancing to a beat while collecting materials and moving towards the table. These interests in music and movement define almost everything she does throughout the day.
Kate is playing toy cars on the floor. This car runs faster than the red one. Dancing to the rhythms of the sound made by the engines of the cars.
During language and literacy class, Miss Alice (attendant) sits on a mat with a leather bag containing pieces of wood cut into different shape and sizes which are meant to help the children differentiate between, the different lines to draw when writing each of the letters of the alphabet. Hassan, Emelia and John raised their hands anticipating a question that was likely to be asked. Kate is engaged in different play activities such as twisting her body back and forth while humming a beat that aligns with her body movements.
During quite reading time, Kate picks a book and flips through it saying it aloud the sounds corresponding to each of the letters she sees. She makes a rhyme out of it and dances to the beat. A girl remarks, he has the 'Bam Kakai' book to read. Kate starts singing 'Bam kakai' repeatedly while dancing.
From a spiritual standpoint, music has been traditionally used as a mechanism for engendering quietness within the body and a means of healing and for other contemplative practices. Moreover, listening to live music or a recorded piece has the possibility of moving a listener into a space that create peace and contentment. This presupposes that even though music is perceived as an artistic expression, it has a spiritual element because it forms part and parcel of worship across religious traditions.
While engaging in table top math activity, Kate counted several bottle tops to aid her resolve a problem that was assigned to her. She turns to the class teacher (Miss Ayishetu) and then to one of her mates, Hassan and remarks, 'I have got the answer' and its 12. She then turns to the class teacher and ask, 'what are doing here?' She responds 'I am watching how you are solving the problem. ' Kate responds, 'We are not doing math' Then, what are you doing? Kate answers, 'eating and laughs' , and all the entire class burst into laughter.
During language and literacy class, the teacher asks the children to go outside the classroom and march into the classroom following the leader, in a queue which could be liken to flock of sheep traversing a footpath. She then asks the children what kind of sheep they are. The children raised their hands and started naming different types of sheep they are. Kate says 'a guitar sheep. '
These, illustrations suggest that Kate tends to express his emotions openly even if the context does not call for it. This presupposes that she has the inborn ability to always create a scenario that exudes kindness to others which in turn, soothes the heart of those who are deeply engrossed in activities or in thoughts that might be troubling.
While engaging Kate in an individual activity, it came to my notice that she is easily sidetrack by an earlier experience she has just gone through thereby losing focus regarding the previous one. For instance, when I was showing a picture to him to initiate a spiritual talk with her, I noted:
T:
Describe what you see in these pictures. He is in a movie. He deceives people and steal their things.
T:
What do you think should be done?
K:
We have to destroy him.
They are walking through the rain and one person is holding an umbrella to protect them.
i v i It can be discerned from this example, that Kate tends to draw linkages between his current experiences and that of the previous one. This is significant, because it aids her to appreciate how others live their spirituality which in turn, supports her to take a cue from examples set by others.
In sum, it appears, Kate's lived spiritual pathway is closely linked to the movement of her body through the rhythm of music. Music appears to create a state of mind in which the beat and sensation that emanate from it, take her to another realm which makes it virtually impossible for her to resist it but to move her body in conformity with the tempo of music which in turn, help her construct meaningful interactions with others.
Emelia, a five-year-old, slim tall girl, is from a family of five children. Key features that define her family settings comprised being kind and caring to one another which is succinctly expressed in the following narratives of Emelia regarding her family.
Emelia states: 'My brother can roll on the ground over his back and forth several times:
Why does he do that? Emelia responds: "He is practicing how to crawl. " Emelia smiles with a sense of pride' . Jane, one of Emelia's teachers also, remarked: 'I know the family. They are very religious and very compassionate and show care and concern to others' .
Compassion is a key feature of spiritual expression and manifest through displaying loving actions towards others. Emelia, as revealed by her mother, is kindhearted so she cares for the well-being of others, and this is exemplified by how she conducts herself in class.
The compassionate nature of Emelia, is demonstrated in her intimacy to her family, the care and concern she extends to friends, and even those she has met for the first time, and the ease with which she recognises and relates with other's experiences by being sympathetic to their cause. For instance:
Emelia is selected by her class teacher to play a flute, she grins and laughs and takes the flute and blowing in accordance with the tempo of the song while the teacher sings. She is asked to choose a friend and she opts for Kate. Kate comes close and start touching the flute. The boys start complaining that she always picks girls. Hassan comes to her defense and clarifies, 'that cannot be true because she has picked me before' .
Emelia is fond of art and uses it as a means to express her thoughts regarding whatever she has read about characters in a story and always enquires from the teacher as to whether the class would be given the chance to draw.
Emelia:
I will show you, how angry the boy is, after he realised that the hawk has cheated him.
Hassan: How will you be able to do this.
Emelia: I will draw the boy, the hen and how each of them reacted.
For Emelia, art appears to be an appropriate means of making meaning of her immediate environment through a medium she enjoys greatly. She is inclined towards art to process her thoughts which in turn, helps her make sense of whatever activity she is engaged.
Moreover, she tends to use art to appreciate what others have done for her and to show care and friendliness towards them and express her emotions as well.
While engaging in activities, Emelia turns around to face the class teacher(CT) and remarks: 'I am making a fan for you' .
Class Teacher: (CT): I see an animal with fire coming out of its mouth.
It is hot here and starts fanning CT: It is working, I can see your hair moving Emelia: Is that so. I have to make another one. She walks away to make another fan and gives it to Hasan It can be discerned from the extracts that art has a spiritual element closely-linked to Emelia because it appears to be a tool for a deeper inner search for meaning regarding nature which in turn, brings to the fore an expression of one's inner feelings thereby, making the unseen visible which in turn, impact profoundly the establishment of relationships.
John is a short, five-year-old boy. His parents come from a Christian background. John's home setting is characterised by closeness to family and being kind and caring to one another and this finds expression in John's narratives about his home and family:
At home, John appears to be shy. He seems to be in a pensive mood and lost in a world of his own. However, his mother reveals that within the home setting, he interacts with his peers but behaves strangely at times. John's father revealed:
He always quite in school than within the home setting. He seems to be a bit shy in school. But he feels comfortable at home and at times become wild.
John's shyness is apparent in the classrooms. During a class session which focuses on movement, the teacher announces: 'Our lesson for today is on is on friendship' , The teacher Jane asks the children to explain what friendship is about. John says, 'I do not know. ' Jane asks, 'what do you do with your friends?' John answers, 'plays with them. ' He looked down without looking at the teacher or the rests of the children.
During group activity, while looking at a picture depicting two children using catapults to hunt for birds, John appeared disturbed too, and then reluctant to answer:
M:
What do you see in this picture? It appears John often use 'I don't know' as pretext not to respond to questions posed to him. Thus, his usual answer tends to work for him with respect to providing a leeway for him to get out of providing an answer to a question. However, the teachers perceive him as someone who always likes to be alone than in a group setting. Jane remarks:
John at times joins a group and distances himself from it after a while. Even while interacting with other children he does not talk much about his family and what he does in the home setting but rather makes simple comments like 'yeah' or 'ok' .
However, there are instances, John becomes excited and his engagement in activities is easily becomes evident. For example, John appears talkative when he is the one asking the questions regarding issues that are closely linked to adults or eliciting information from peers.
After a creative art lesson, John goes over to the class teacher and starts talking to her about her parents. 'My mother can draw very well. ' He then talks to her about his brother, 'his name is Kofi and he is three years old. ' He asks her to guess the number he is thinking about by asking her questions. They kept on playing the guessing game by taking turns to guess what number the other is thinking about.
During break time, he is sitting at table with five children, he starts telling them how he will build a two-story-bridge with tracks for trains. It will have two levels, one top of the other. It will be the finest bridge ever. He turns around and tells the class teacher about the building project in a very loud voice (his voice is usually the lowest in in class).
It appears John tends to express his views in class whenever he is engaged in activities which are of interest to him such as trains and buildings or when the activities are closely linked to his past experiences. However, this tends to be true for all five-year-old children. However, in the case of John it is more apparent. While his peers engage in any class activities that their teachers plan for them, the converse is the case regarding John because activities which are of interest to him are those he has initiated himself or if the teacher-initiated one is of interest to him.
With respect to how he relates to others, John appears to have empathy for others especially when he realises that they might be hurt. John's mother recounts an incident that recently took place in school:
He was worried when he saw a child been bullied so he run to where the class teacher was seated and reported the matter to her and based on this information the teacher came to the rescue of the child.
John's father also perceives John as a kind person and a concerned soul. He remarked:
When we saw a car in a river on the television screen, he asked if everyone got out safely. This is intriguing because most children will not ask such a question
The concern that one shows to others when they are in pain or when misfortune befalls them appears to be a trajectory through which John expresses his spirituality. This suggests that a spiritual person is touched by the pains and sufferings that other people are going through and would do everything humanly possible to assuage their suffering. Thus, a strong sense of justice and the quest to make the world a better place for all manner of persons to live in harmony becomes the ideals for which is a spiritual person is prepared to work for and suffer for the costs therein.
x John appears to be a sensitive child who has the welfare of others at heart and has the knack to perceive when others might be might be in pain. In this vein, he enquires about what might happening to others and provide assistance if he in a position to do so. He is always asking questions about the world around him and uses the interactions that she forges with adults to get answers to issues which are perplexing to him. Miss Ayishetu remarked when describing John:
He is a truth-seeker, he often asks a lot of questions and has a good relationship with adults by seeking answers to questions to enable him understand the world around him.
Even though, it is through seeking answers to questions that young children understand their world, in the case of John. It appears that it comes to him naturally and he uses it as a means of forging an interactive environment with adults which, in turn gives him insights into the spiritual world. Through, questioning he is able to initiate a discussion with adults which gives him insights and understanding regarding spiritual issues which might appear baffling to him.
It can further be discerned from the excerpts that John's uses kindness, care and concern for others and silence as pathways in projecting the humanity in him to the world. It appears, he uses the relationships that he forges with adults as a platform to understand the world thereby, enriching his spiritual experiences which in turn, shape his ideals about a school environment that champions the cause of the weak and reprimand's a bully.
Discussion
Unravelling one's spiritual experience appears to be a difficult undertaking to embark on, it entails linking oneself to an immaterial entity, by unearthing the ethereal part of life, to make the intangible, palpable in a manner that words cannot fittingly define. Yet, the day-to-day activities that children engaged, the interactions that they forge among themselves in terms of group interactions, child to child interactions and children's interactions with their teachers provide a window of opportunity no matter how limited it is, for them to delve into the innermost part of their being which become an enabler for them to develop their spirituality.
However, the question that arises is the conspicuous commonalities and dissimilarity that exist regarding the ways these four children relate to their peers and adults, their likes and dislikes as well as other key issues that become a converging point amongst them. Nonetheless, it can be discerned that four spiritual threads are common to all the participants (ecstasy, its manifestation, satisfaction), two threads (concern for others depicted through kindness, compassion, care), two elements were common to two participants (significance of relationships in terms of family and friends) while the use of imagination was closely linked to one participant. This further suggests that in an apparent uniformity regarding how young children live and express their spirituality, there is bound to be diversity. xi Meanwhile, it is worth interrogating the key elements (joy, love, care, concern) that define the spirituality of the participants as revealed by the study's finding which by extension invariably, are implicated in what is of interest to the children (music, movement, academic oriented-activities). As revealed by the study's finding, the participants appear to be in joyful mood whenever they are tasked to engage in any activity which is of interest to them. It usually springs up from within amongst one or two children and because of its contagious natures it spreads towards almost everything and everyone within that milieu. They appear to enjoy any activity that is closely linked to their socio-cultural contexts. This presupposes that children's spirituality is enhanced and improved if teachers plan curriculum that take in account children's needs, interests and individuality (Alana, Tennat & Petruka, 2017) .
Joy is perceived as a central plank of spirituality because it is defined by happiness which is reflected in the facial expression and body language of its victim. However, its essence does not manifest in a vacuum but closely linked to an activity that is gratifying to the actor which in turn, helps the actor discover his inner being(potentials). In religious realm, joy is considered as a vital tool in the world of spirituality and this affirmed in a biblical verse (Psalms 1: 3).
As the study's finding revealed, concern for others which was exemplified by the participants through kindness, show of compassion, caring for friends and love ones, are spiritual expression that defined the daily interactions of the participants. However, there seems to be a linkage between joy that an individual exudes, and care demonstrated in practical terms by the participants. The concern for others and care for them tend to produce a kind of joy that sustains the resolve to keep on caring which in turn strengthened the relationships forged with those we care. However, care does not only define our humanity, it is also, a universal ideal that is inevitable in all societies (Heidegger 1962) . The need to care for others as demonstrated by the participants to some extent reaffirms, the notion that being taken care of is an integral part of humanity which invariably is part and parcel of spirituality which in turn, defines out humanity.
Forging rapport appears to be of importance to all the children however, it was closely linked to only three of the children observed. For instance, Hassan, Kate and Emelia placed premiums on relationships they had with friends, family and those who have been good to them. However, the question that worth interrogating is the context within which these relationships are nurtured which eventually develops to such an extent that they become virtually inseparable. Two noticeable factors namely, home and school setting appear to be agents of helping children learn the rudiments of how to build relationships and how to sustain it. As revealed by the study's finding, the home environment of these children is defined by practices where children are given insights, by word and example, regarding the significance of family and the role that each of them is expected to play to sustain these relationships into the future. The school setting is also, an enabler with respect how children can forge relations with their peers because it creates an xii interactive learning environment where children sort out their difference through dialogue with the aid of their teachers which in turn, give them insights into how to build relationships and live in harmony with others within a group context.
Conclusion
It can be discerned from the study's findings that the teachers did not plan the curriculum and the learning environment with the intent of promoting children's spirituality in mind. But it appears they were open to the idea that it is significant in the classroom, and schools play a major role in dealing with spiritual issues when they emerge directly from the children. Their preparedness to deal with spirituality and yet, without any prior planning towards it, appear to indicate that they have no insights regarding how to address it or what is likely to occur during such experiences. It can therefore, be argued that determining what constitute spirituality in early childhood setting is a challenge because of the difficulty in defining the concept spirituality. However, a common benchmark is that it is embedded in everyday classroom activities, yet too subtle to pinpoint. Nonetheless, early childhood teachers can become agents of children's spiritual growth if the activities they engage their children are punctuated with activities that are interesting to children and defined by care and concern, joy, imaginative play, music and movements.
Implications for Practice
To enhance and promote children's spiritual development, early childhood educators are expected to provide children with opportunities to feel and express empathy, care and concern because it provides room for them to relate to others, and experience joy by creating an interactive classroom environment and learning context which makes them feel part of the larger group. Moreover, every early childhood setting can become an avenue for enhancing and promoting the development of children's spirituality, if teachers provide safe, and caring learning environment in which children are given opportunities to pose thought provoking questions and engage in silence and reflect on activities they have been tasked to accomplished.
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